Enclosed is material from a Parent/Child Family Workshop of Three Sessions. Outlines of each session

are offered, (pp1-5) followed by group ideas (5-6); some data (7) and then notes from readings which

may be helpful (Bach, Ginott, Patterson, Satir) on family styles, communication, dynamics, contracting
(pp 8ff:)
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FAMILY COMMUNICATION GROUP:
Deane Shapiro, Jr., Ph.D.

Johanna Shapiro, Ph.D.

Session Ome

—--Expectations:
Theirs

OQurs: 1.1 Communication Skills, feelings, awareness

1.2 Joint project within each family to work on
(or within individual members

—-Cohesion:
Trust, shared concerns; Lazarus's inner circlé

Labeling of self with three positive adjetives on tag. Pick partner
2.1 Share why picked those adjectives

2.2 Partner then paraprhases back to larger group
—-Rules/Authority: Molding Exercise (with member of own family)

--Guided dream: Field, moutain; wise man on mountainj ask him a question

—-Break into family: pick a leader, and pick one goal that would like
to work on cooperatively as a family.
3.1 Role play the situation for group first: Freedom and responsibility
—-Homework: '
"Global awareness of the problem area; post sheet listing problem area on
ice box, or some place visible."

Also note the positive interactions.
Session Two:

—-Biscussion: How did monitoring go?
Areas: family togetherness; sibling complaints about not being happy;
"too much fighting among siblings"

—-Shared projections: My family is like an (Name of animal); discussion of
of qualitites of the animal: free association.

--Feelings: 1. Art: draw feelings now (today); descrlbe (share picture and
affect with the group.
2. Break into dyads with member of another family.

2.1 Discuss method of criticising: sandwich technique

2.2 Discuss paraprhasing

2.3 Share with your partner one positive thing about your
family; one criticism; and one positive thing

2.4 Partner paraphrases it back.



suppliess paper, crayons,
monitoring sheets

GROUP SESSION #2

Some Communication Skills

- Paraphrasing: listening to the other person

Exercises break into dyads (out of family); talk about some concerns
you're having about your own family; other person paraphrases;
then switch
now chovse a member of your own family and repeat the exercise;
was it easier or more difficult the second time?

- Feeling Statements

!g)Let's get in touch with our feelings
Exercise: Where You Are Right Now (model); practice in making feeling
N statements ; also Color How I Feel
~/Exercises Making Feeling Statements to Others
negative and positive feeling statements
sandwiching (how to eriticise without starting a war)
practice sandwiching
I like this about you........
I have this gripe against you.........
I like this about you........
how to respond to a feeling statement: urge to a) defend vurselves
b) do something to change the situation
first, important just to reflect the feeling
MODEL

Some Ground Rules for Negotiating Rules in a Family

1, Set aside specific time for talking things over

2. Don'ts: gunnysack (keep grievances bottled up); psychiatric museumn ;
name-calling, attaching labels; hidden agenda, +~fu feoo (o

3. Do'st Make I statements; keep arguments in here and now; express feelings *

4. Fighting can be healthy if abide by groundrules

* clarify (what do you hear me saying? how are you feeling? what are
you saying?)

write down specific issues beforehand (don-t try to deal with everything at once)

5, roles of children during parental fights
6. guidelines for parents interacting with children

Thinking Some llore about the Family ;
) animn r\/p
sxercise: Write a sentence: iy family is like a -———————meemewe
Complete blank. Discuss.,

Some Questions: How dves your family make decisions? How much do
you do things together? How do you handle family conflicts?
When was your last family quarrel and what was it like?

Behavior Change

Data Collection and Honitoring (pass out monitoring sheets)
(have vne person monitor conversation in room?)

Behavivoral Contractings; chovse specific behavior; list positive consequences
stipulate consequences for noncompliance; put everything in writing
spscify how much for how long - cole lex posIFiusg

N N ML



Family Communication Group Shapiro

VPage Two
Session Two (con't).
Discussion: What did it feel like to talk to an qgtsidg; about family.
Bring group back together, and discuss concgrns.

Break down into family groups, and gain pick an area of change. This time
more specific. Hand out monitoring forms .

Session Three:
Discussion: Areas ¢f monitoring.
Decision making process in thg fgmilyt
Guidelines for contracting: Sllde presentation and hand out

Work on specific areas of self=change. Daily question: What are you feeling;
a silence and free a5301cat1on to feelings -

Session Four:
Continue discussion 6f self-change progect and feedback

I-statements reviewed as method of expressing feelings.

Suggestions for éontdiiiued problem solving skills offered.

Not . included:
Trust experience
List: one good thing about being a child; a parent

List: one thing important to you: e.g., prlvacy, time for self; to wear what
you want without being cr1t1c1zed, etc T o e

Questions:
Age range of youthj yoﬁngESt workable age?
Personal problems of member within group vs. tam?ly COTiCcerns:

vhere 1s the eentral focus; how to “deal w1th thé p sonal problems in
group setting., S




Like a drana with nany differant chavecter sotors, In addition fo §
abou one®s self and one's own amdm 1ife and about each individnal i
ezeh nember of the cast also hes reastions to the growp s a whole

eelings
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how does your family nelee dectatones/ how e you effeated by hese deisions/
(o you perticipate in these deeisionS/ how wach do you do Eaings tagather/
how do you ?andle fandly conflicts vhan ves your Last fardly quarrel end what
s &% like
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self-change éroject for each family
;

GROUP IDEAS

= e et e o o e

intros work on ways of improving communication between members of a
family

what are your expectations?

<?> introductory exercises break into dyads, tell name, one good thing,

one bad thing

avoid staying in family

back together as large growp & T

nilling, choose partners, write five descriptive adjectives about self
cautionary notes Lazarus' Circle h 5“'%’**3 ar e S

molding exercises first, with parents as leaddrs, and children as
followers; then reverse
discussion about power

Responsibility sentencer I take responsibility for (w/ relation to
another family member)
then spend a few minutes discussing within family
then share with larger group differences in expectations

areas of concern
* communication
* negotiation

—+giseipline. (\)‘ls
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Data Fnclosed:

1, Nonitoring Areas
11 Pear of father's anger

1,2 Tihen each nenber of family shows cating for another,
1,3 Mce things that happen

1.4 Fanily togetherness--specific behaviors

2, Art Vork

3{"%eﬂﬂsuewmhg@amtﬂhmfow&o&aa%ﬂf%wﬁ%tmms
fron years back .. Hother

"The group has helned put things in perspective; ..has brought the family
closer togethet.., Jather

"I understand everyone else better...elthough I'n still note sure I understand
all ny o feelings..,.Younger daughter

"y sister and I are figthing less; 1y dad 1s engry less at us,..things are
going pretty well,....0lder sister,



SOME REAI?INGS: 13

B
) Roles CHILDREN ave sometimes thruet into during maritel fighis (pp. 279-280)

1. targets: parents shift the brunt of their adul? battles from spouse ti. g&g\?& qam(
2. mediators: e.g. tell mommy ¢o be nice to deddy (father speaking) »
3, spies: g& ©.g. go end find out what mood deddy is in  (mother speaking)

%
n
3

4 messengers

translators: e.g. child says: daddy didn't mean

6. menitors: the child &= says: momny didn't say that, what she sald was...

& 7., referess: the child saye why don’t you let mommy explain a little more;
let her talk

8, cupids: Imsbend uses the child a3 a way to the wife's heart
9, audiences at adult fighite

role number nine, Bech says is the most important end desiratle of ail (280)
roles one to five are almost invariabley destxuctive rolss.

Baeh says that persnts should be candid with their youngsters vho are three
and ono half years old or older. A% the ege of six "we Go not hesitiate to have
s youngsier a ttend a conference with his pareats so we can talk with the

child, not sbout him," {283)

) Guidelines for paxenis vegarding children

1, Parents tend to censor part of themselwse and display only what's bast” to
their childfen. This facade keeping tactlc mey bolster their pavental self-esteenm
but youngsters simost zlvays see through the censovship (285)

2. Youngsters do not like o be teased. Usually they accept it only 1f they
ave starved for parental affection. as a gemeral rule "Let’s not laugh sbout
experiences that eren't funny to the person experiencing them." (288)

%4, Pavente shovld not "tell children that the pavents imow what the child is
“hinking end feeling and then interpreting the child’s behavioxr accordingly, This
deas not sllow the ehild to be a veal person with his own thoughts end feelingsg
2sther he becomes 2 projectiocn of how the pavents think he feelse

4, Is what your asking the child %o de "truly for the dhild's own good”

5. Teenwagers are no longer an economic asset to most families of this generation
and therefore have no valued place in sceiety; the confimetion of their own
identity is crucially dependent cn the kind of treaiment they receive at home. {299)

5, Avoid glving ezcessive orders

7. Shew your child exactly what you expect and meke sure he understands not only
what he's to do but how he can do it. Supervise and give follow~thomugh
nelp so a child can fulfill his commitment to do what he vas told.

) CHILD REARING IS A LEARNED SKILL, NOT AN INSTINCTIVE ONE (323%)
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A NEY CODE OF COMMUNICATION - Dx. Haim Ginotd

“* a new code of commmnication is necessary:

a) messages must preserve child®s as well as pareni's sense of
self-respect b) statements of understendine mist preceds statements
of advice or instruction

¥ when a ¢hild is feeling a strong emotion, he cannot listen to anyonos
he wants to be understocd, without having to fully disclose what he
is experiencing

* a child’s fesling must be taken seriously, although the sitvation
itself isn®t sericus: "I can help her best b showing I undersiand
what pains her,”

* principles of conversztion:
1) when a ehild %ells about an gven, it is best to reply mot %o
the event but to the relationship implied:
"Jolnny got more presents.” “You wonder if I love you es much
es I iove him.® ’

2) vhen a child tells about an gvent, respond to the feelines of the
child, not to the event itself:
“A boy pushed me.” ("Why did he push you? conveys only curiosity.)
"YTou must have been frightened, angry ete.” comveys understending

%) when a child expresses a negative view of himself, don't try %o
immediately contradict his self-imsge; this varely will convince the
childs "Dad, T mey be stupid, but I'm not so stuoid that I%11 take
your word for it ¢hat I'm smert.” Ingtsad, show you understend how
this conviction of low self-worth must make him feel generally

* importance of true commnication of emotion: teach ehildre: %o be
truthful, not polite, about their feelings
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Gerald Patterson, Families, Applications of Sccial Learning to Family Life, 1971,
Reaearch Press

Brief Overview: Written in Programmed instruction format so reader is regquired %o
take en active part in interacting with the book. The bock is clearly writien
with o mininmm of jargon, for it is directed to tkm parente =zl and families.
Pattorson repeatedly emphesiges that families themselves are capable of contwroliing
their own social enwivonment, and that this book is an explicetion of procedures
by which they can begin o change themselwves, AT the back of ths bocok axre a
series of granhs and charts (blank) which msy be ripped out by the family and used
%o vecord and obsexve specific behaviors. Throughout the text are specific
honswork assignuesis. By means of these assignments the perenis will begin o
undarstond the basle principles of recording and observiag; also they will begin
to get some important date about the weture of thelr familial interaction,

W % * %

Patterson be the bocok by stating that “Pro-zocial and problem beheviocxs ave
learned” (11). The purpose of hs book is %o provide ways to inerease the amount of
pro-gocinl behavior and to uwnlearn the problem behaviom.

Setting up e behavior wmensgemont progrem:
#Chhose the specific behavier that you want to be changed
#Obgerve and record the fraquency of that behavior for several deys
THIS DATA COLLECTION IS ABSOIUTELY CRUCIAL
% Cnres you have collected the data, there are several ways of epprosching
intezvention strategless
“Three waye of weakening existing bshavicw:
nonereinforcemett (munrbwriwz ignordng i%)

punishnent

2oinforeing a pro=-social behavior to take ite pimcelll
(very importent)
iReinforcements mst be precision. If the child behawes

properly, then zeinforse him ITEDIATELY, and be

CONSISTENT in youw gpplication of veinforcements.
{Patterson discusses the sphinz parent who never
reinforces, and the gusher parent who indiscriminstely
reinforcesi #5320

Begin where the child®s skills awe. Shape his behaviow
by reinforei g him for small steps along the way toward
a larger behavior change. Dom not punish him for

IF¥ THE BEHAVIOR DOES behavior that is not pexfect. Punishment weekens

NOT CHANGE, IT IS A BAD tho response that 1t follows.

PROGBA?%;;%{,A BAD #If the plumned program does not works:
A the steps may be too large

the veinforcers may be oo wesk

the parent might be mixing in a geod deal of nagging,
punishment, and criticism at the same time he
is trying %o reinforce (9.8., Good, Johmy,
you worked twenty minutes stzaight on your
homeowsk., But it sure is sloppy. and I can see
at leaet five problems right off that are WronSee.)



Patterson (com’t) p. 2

What are reinfoycera?
*One type of reinforcement is called social meinforcemsnt, This includes
a smile, & hug, a word of praise, thanks.

¥Another type of reinforcer is what is ealled patursl conseguences, For
example, & Imsband comes home from the office every dey and, upon entering
the house, picks up the newspaper and begins reading it. His wife wanis
him to talk €o her when he gets home firom work. It is possible for them
to work out a eontract so that first the mmsband talls to his wife, then
he can read the paper. The usband is reinforced for talking %o his wifo
by a natural consequence (something which he would normally do anyway -
i.8., Tead the newspaper.)

Why do problen behavier pattemms srise?

*The children are NOT born bed. In the case of an aggressive (highehittex)
child, he has been trained to be a high hitier by members of his cwn
family. Often this is done by ACCIDENTAL REINFORCING.

For ezample, hitiing, temper tentrums, and other agasressive bshavior
are reinforced by the victime. If a child screams when the parent asks

him %0 do something, end the parent, %o avoid s confrontation, does not

meke the child do it, the chiid is reinforced for seresming, When
psrents nag, scold, punish their c¢hild, there is a shortetern effect
becsuse the nagging and scolding reduce the noise end othsr painful
stimli, Therefore, the pavents are reinforesd for nagging snd
acolding beh-vior, *

Hitting is used becauss 1% works to remove the aversive stimuli,
Temper tenirums are effeoctive in training parents to stop asking the
child o do things he doesn't want %o do.

“Th e younger brother or sister is the member of the family most likely
to trigger aggressive behavior. Therefore, in setting up a behavior
- management FE® progrem, the sggressive child's brothers and sisters should
be included in the program, Furiher, besause "the family is a soeciel
system in that what one person does influences what other members do,™
both parents should participate in the program.
TO PARENTS:s YCU ARE IN CONTROL OF YOUR SOCIAL ENVIRONMENT. IF YOU DON®T
LIKE IT, YOU CAN CHANGE IT. '

What ave Tims=Outs?
“Iime outs are o mesns of removing the child (ox yourself, the aduli)
Tfrom an envivenment which is reinforeing problem behavior. The time cut
place should be a very dull place where there ave fow, if any reinforcers
(no people, no TV, no books), For ozample, the bathrocme Time outs
can be introduced early when the childven are just begimning to get wound
up and the Yeasing and fighting have not yet begun. The time outs should
be short, not move than three to five mimutes, "This arrengement has
proven %o be a mest effective means of producing rapid decrsases in the
oceuryence of problem behaviors."

Scme tips:

*Communication is crucial. Pavents should carefully explain tc the children

what specific beheviors are bothering them., They should emphesine the
"game-like” qualities of the contract that they axe attenpting to
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Patterson (con't) o 3

negociate WITH the childven. For sxample, "Erie, you have not beea
keeping your yoom clean. We are going %o ry %o help you keep it elean,
and this should oven be sort of fun. Every time you make your bed;

put your toys away, pick up your clothes and hong them neatly in the
closet, you will get threo points, One point for each thing per day.
That meens you can earn twenty-one points per weeke What would you like
%o do if you could earn that many points?' Offer sugzestions such ae
spending the afternoon with your father at the park, visit a friend
overnight, etc.

#The important thing is that the child be %old glearly and specifically
what is expected of nim,

#The gontreet should be put in writing so that theve are mo doubis as 0
‘the Lomns. o

#T% is important to txy %o involve the whole family (es reinforcers,
not a3 spies) _

#Bo connistent with what you have agroed upon. If Erde docen'® keep his
voom clean and Garn encugh points, it is importent not to give him the
agrasd-upon back~up reinforcer. Otherwlse, you axe reinforeing him for
-the problem behaviore ’

#0Opca the contract has been sgreed upen, try to reinforce the pro=sociel

behavior whenover it ccours. Try to ignove the probiem behaviox,

#Do not argue or debate, lectuve or mag if the problem behavior persisis.
Mersly contimue to vecord it (until you feel it en eppropriete time o
nogeciato another yvention 3 _

%I you feel you must punish the child (and this is not recommend
because "en sttack increases the likelihoed that at some time in the
future the victim will wetaliate®) do so celmly.

COVFLICT
#Egchanges between the marriage partners: how nerried peopie can meed
‘40 talk out their grievances with each other.
#Conflict occurs when one parson demands irmediate changes in the othsr's
behavior and the other dceam®d complys
#ihen this ogours:
*got o <ime and. a quiet place to discuss ONE problem
#keep the fivst discussions short
#during these discussions notate in a loghook when you feel the
other person is negging, scolding, punishing you. Try to esvoid
using combative, aversive statements. Rather; try to pinpoint the
speeific behavior changes you would like %o see in your pariner.
#gtey in the present
#gxchange pinpointed items that each would like to see changed in
the other
#meke a contract with esch other and stipulate the consequences
for noncompliance
#vecord 211 liste and exchenges
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COMMUNICATION THEORY - Virginia Satir

* a funetional recelver does not immediately agree or disagree bul
asks sender to clarify and qualify

* mitual clarification and qualification enable one person to check
out his reality ageinst another person's reality; it cuts down on the
tendency to projJect one's own wishes, perceptions ete. onto

otherg; and it cuts down on the efforts of one person to speak for
anotheyr

* a dysfunctional perscon overgeneralizes: he sends incomplete
messagess he operates from the assumption that in fact he can
communicate perfectly well

* metacompunication ~ communication on & nonverbal level
netacommunication conveys the sender's attitude toward the messags.
toward himself, and towsrd the recelver

* whenever a person communicates, he 1s not only making a statemant,
he is making a request: this is the command aspect” of the

nessage; all messages contain the reqguest "validate me;"” a
functional recelver must be cognizant of and respond to this message

* congruent communication - where two or more messages are sent
via different levels, but aren't contradictory

* incongruent communlcation « different level messages which
seriously contradict each other; such messages catch the recelver
in a double bind, because he can't cbey one level without
disobeying on another levd

* importance of cl@ar communication: check out the meaning given
with the meaning received

* good clarifying questions:

1) what did you say? 2) what did you hear me say? 3) what did
you see or hear that led you to make that conclusion? 4) what
message did you intend to get across? 5) you look calm, but
how do you feel?

* importance of accurately expressing emobtions

* importance of making covert ques»ions, expectations ete.
explicit 3 T ~ pa/NP *”@“3
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An example of how to make a contract (Written for teacher and student, but could be used between
parent and child

Conditions:

L. Identify the problem avea: the maladaptive behavior that you
wonid 1ike to see changed. )

2., Identify conditions which seem to ellicit that behavior (anbecedents)
3. Identify conditions which mainbain the behavior (conseguences)

Lo Tdentify important other people in the envivonment

5. Collect through monitoring how cften this occurs and when it
oceurs (Raseline Daba)

&. Identify the desired behavior

7. ZIdentify the conditions which might be vefnforecing for the
desived behavior Tais is very ﬂnfpozuen-c,. This can be found
oat by observing t.m, students and’or asking the students (i.€.,
finding slternative ways for him to get atitention).

8. Committment to the contract by all parties. Some suggested
guidiines and rules.

a. Contract shoulél be stated in terms of and rewards
small prommau_nans , like the cartoon saying thatbt everty-bm_qg
is ot going to change over night.

b. The contrect should reward a specific performance,
not obediance inggeneral

¢. The contrect should be feiw

d.

=3

he contract should be clear
e. The conbract should be honest
£. The contract should be positive

g. There must bhe congistency in the conbtrast.

14



