“(Those hsted are: p
”outhem Cahfomxa ) .




. ;Professxonal Trammg Program in Marltal F arrnly and' Chrld Therapy
Psychosynthesrs Institute-—San Francisco. o

.- 15, California Institute of Asian Studies—San F ranc1sco

& 16. Columbia Pacific Umver51ty—M1H Valley

'\Iumerous other schools are reportedly ready to: open wrthm the next year orso. A

. :we have no exact figures or estimates of how mary students are enrolled in these prog

_the ‘total ‘number ‘of doctoral students graduated from these Cahfo :
: _1easonably rise to several thousand per year. Besrdes the issue of professmnal standar
: and competency, other isstes arise:

e Are there ‘2 sufficient number of clinical training facilities :in any. onelpartrcul '
: 'roraphlc area to provxde adequate and competent trarmng and superv151o :

e What is the impact on the number of admxssrons and on the mdepende
‘doctoral ‘students: when the administration and faculty -of the school ‘are
dependent on student tuition. for . their  economic support and" survlval?

: ' derstand that several CSPP. campuses have apphed for APA approva
':.'hke 0 urge extreme care. in syour committee’s 1nvest1gat10n We are. n
CSPP ‘nor to the concept of. professmnal schools in psychology.  Howeve

_"runner in the professmnal school movement, the model that CSPP presents 1
- may directly. or indirectly encourage the ‘proliferation of ‘other institutions. t
the ‘image’and substance of professronal psychology.” We are concerned abo
nance of standards and how we ‘are perceived by those-outside our professm

lowing ‘questions, which reflect our concerns, apply to. CSPP-as well as:to a

; estabhshed professional schools:

1. What are the standards for admission to these programs?

2. What are the student—faculty ratios? :

3. Is there student accountability in terms of adequacy. of academic.icompe
".-determme acadermc proﬁcrency and competency? At what levels io,f‘- trainrng,-

Is t ere a vehrcle for the enforcement of the above standards? What

_competency (excludmg those dropped for nonacademlc reasons) > :
5. Are uniform standards apphed in establishing the: structure: and content_o- C

- the curriculum?

.6. Are basic’ and- traditional competencies (e.g.,. graduate courses -in physrolo
o chology, neurology, learning theory, etc.) included and required in the. curricult
7. What standards are followed for selecting faculty? ‘Do these standards: assur
f""faculty is specifically competent and qualified to teach a particular’ course? (W
_beheve in the sometimes common practice of having the generic state psychology
: constltute a suﬁiclent criterion to qualify an mdxvrdual to teach in all areas of psy

. ‘".A’ME_RICAN PSYCHOLOGIST .

”egree m' psychology‘

1 set of profes.

‘sent: to the:

tioti are models ‘of pro-
dehvery,‘ procedures for

There is the largel_y :universi_t- based

: 1The coordmatmg “eounc f:
Concerned : With Professronal Stz
the followmg members: Ha
Leonard Schwarzburd Gera




: iwork“ of free standmg (non umversxty-based) profes- )

“sional schools, institutes, and so on; finally, there are
the numerous psychology-related programs, such as
guidance and counseling, and rehabilitation counseling,
kv'vbhic,h are ‘typically university based. For the most

“-.part, the psychology-related programs do not seek

APA accreditation even though their graduates fre-
quently apply for licenses. We are in danger of losing
scontrol of our own profession through our inability to
control access. From a survival standpoint the pro-
fession is endangered not only by the uncontrolled

©.establishment of free-standing schools but also by the
- existence of “psychology-equivalent” university-based

:programs that fall outside the purview of university

. psychology departments. The California Psychologists
. Concerned with Professional Standards are addressing

.only one aspect of the larger problem of how psychol-
“ogy can control the education and training of pro-
fessional psychologists.

The balance of this response addresses two of the
. broad 'issues raised by Polonsky: (1) How to ensure
“‘academic accountability in programs established out-
~‘side of the traditional university environment and (2)

‘how to ‘ensure professional accountability for field
- placement training experiences.
~Questions of academic quality and accountability
“‘seem to be raised automatically in the minds of many
when. programs are established outside of the uni-
-versity environment with all of its traditional con-
straints and controls. Begging the question of whether
such controls are effective, most of us accept the fact
that ‘the university environment, by its very nature,
does provide for a number of checks and balances
not necessarily inherent in free-standing schools. The
APA Task Force on the Revision of the Accreditation
Criteria (of which I was privileged to be a member)
struggled at length with the question of free-standing
schools. A. reading of the accreditation criteria in
law, dentistry, medicine, and optometry reveals that
~all of them have addressed the issue of nonuniversity
programs. Most of the other professional standards
show ‘a marked bias in favor of university programs,
‘but none goes so far as to actually bar free-standing
schools from accreditation. The most recent version
of the proposed new APA accreditation criteria states:

Whenever possible the [professional psychology] program
should be a part of a university because of the educational
milieu and support thus provided. If not a component
of ‘a university, a school of professional psychology must
be incorporated as a non-profit institution with a board
of trustees composed of public spirited persons having no
financial interest in the operations of the school or its
associated services.

Thus, for the first time, psychology’s accreditation
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: based issue. Many of the curricul; =
_criteria in the new standards were wntten

ideas that they would be applled to umvers
free-standing programs alike. ' o

Obviously, universities are not -in the busmess o
controlling professions or even of being the final ar:
biters of professional standards for ‘education, Ultl—
mately, the profession itself controls a_Cces_s to_.-the
profession, and. one vehicle for such. control is ac:
creditation. Once the profession sets éducational stan-
dards for accreditation, curriculum-related i issues often
arise and conflicts with academic freedom are all b
inevitable: Universities typically abhor the idea of
any loss of curriculum control and understandably r
sist outside constraints. However, the -public and the
profession must have some means of separating’
wheat from the chaff with respect to the -various:
grams that claim to train professional psychologls
Are they really psychology programs? Is the. b
science of psychology included in the curriculum?
questions are numerous and profound. The solutlo
are few and often simplistic.

The second broad issue raised by Polonsky_ is .
to ensure professional accountability. for field plac
ment training experiences. As a former diréctor.
psychology internship center and a. founder of: 'th
sociation of Psychology Internship Centers it:is
to me that this is one of our profession’s most ve:
problems. However, it is not a problem that
stricted to free-standing schools. Most progra
their students to distant training sites over
program faculty has no control, with: whic
minimal contact, and about which. there:may: be: little
useful information. There are advantag'esf'and d
advantages to the practice of . using external settin
for the teaching of critical professional skills ahd.'__
tudes. However, since the program faculty ‘has r
sponsibility for the total professional education of
student, it seems logical to assume ‘that there wil
increasing pressure from credentialing bodles for the
faculty to become more and more involved: 1'
details of the field experience. In our own insti
we have planned the total education of the -

that field training is integrated into the fot
cation of the student. This option ultimately |

entry to the profession. This control apphes to

free-standing professional schools, (2) psychology-

equivalent” programs in other academic dlsc1plmes
and (3) the traditional academic psychology program

It is virtually impossible to write academic standards-_

It is- virtually impossible to control all

“bad guys” without™ also controlling us “good
Seciety controlled airplane hijackers at the

.f loss of freedom for everyone who travels on
““Psychology will have to control its own

sxonal training. In S0 doing there will be some
ble loss of freedom. In the final analysis, the
_are national in scope and affect the whole of
ofessional psychology. They cannot be restricted
alifornia nor to the issue of free-standing schools.

h"zif N. Wiens 8

nsky - raises ‘issues and asks questions about pro-
ional: standards and competency, about guidelines
”trammg in  professional psychology, and about
s:-of ‘quality control in graduate training programs.
ies ‘and -questions are pertinent to the concerns
‘groups - involved in training, accreditation,

ntialing of psychologists; they are obviously-

cern 'to' the  APA Committee on Accreditation.
ng comments, however, are observations
nly ‘one member of the Committee on Accredi-
hey do'not necessarily represent the views of
“members of the committee and they do not
nt a ‘committee response to Polonsky’s letter,
'ch as ‘the committee has not had the opportu-
“discuss his letter.
e are undoubtedly different models of graduate
g programs ‘that could be conceptualized. One
ting model of graduate training is presented by
MaChlup, Professor of Economics at New York
, in:an article entitled “A Recipe for a Good
Departme_nt” (Chronicle of Higher Educa-
8,717, 79). 'Briefly, his recipe is:

juicy professors of different brands and ripeness
e’ them. together with 50 preheated, thoroughly
tudents at different stages of preparation on the
r of ‘a building, around a fine collection of books
nals and well-equipped laboratories; stir them
to six-hours a day; allow them to boil over sev-
1mes: and keep them simmering near the boiling point.
students will be well done after about four years.

j'.recipe has many similarities to the scientist-
rofessmnal or practitioner-scientist model of graduate
_On on which psychology’s accreditation stan-
”have been based for many years. For example,
ur nt accredltatlon criteria state that a psychology

ufficier
c]early commltted to an

! provxde leadership-and" superv:smn of research and:

tice. A good program cannot rest on.the work: of junior
faculty or on the contributions of wvisiting or. part-time
persons whose primary ro]e is. outside the umver51ty

This criterion 1mphes that professors are . avallable to.

their students. For example, professors who on_ly,f
show up for their lectures and then leave cannot form:
the basis of a good training program.- Faculty should
be around in their offices or laboratories, available to
students, and interested in their students’ work and
progress. This standard clearly implies a manage"a'ble_ :

number of students for whom the professor is: re-__-.

sponsible,

Students may be able to identify the “bad” prof‘es_sor

(dull, ili-prepared, etc.), but they cannot be-expected:
to identify the “good” professor because they cannot.

know whether he or she is presenting ‘obsolete’ mate- "

rial. Professorial colleagues will have to make ~this:..
judgment based on reading what their colleague is’.
writing and, in turn, on the work of his or her students
as it will be reflected in theses and dissertations. ' A
professor 'should not have to depend on being popular"-
with -students lest this preclude being able to take;-’
unpopular positions and survive.. A community: of: -
scholars is not likely to develop in a training program‘
with high faculty turnover, or where faculty members
do not have the opportunity for relatively frequent g
and continuous interaction, or where they are part
time with primary interests and efforts directed else-
where.

Just as professors are expected to -devote them: *
selves full time to a training program, so are students:
in that program expected to do so. Current accredi-’
tation criteria state:

Students selected for training in professional psychology
should be intellectually able to master the concepts of the
field, professionally motivated to enhance the human ex-
perience, emotionally and socially mature, and sufficiently. -
curious about the unknowns of psychology to sustain a'
career of scientific pursuits. i

The program with such enrollment standards will-have
students who are intelligent, diligent, creative, and
original, as well as highly motivated and persevering
in their efforts to learn from their dedicated faculty.
Obviously, the students going into the recipe for a
good graduate training program will be full time; on’
campus, taking formally scheduled courses and being
continually assessed and assisted in their learning.
The demands of the program will likely preclude 'std-_

8 Address for further correspondence: Arthur N. erns, s

Department of Medical Psychology, University of Oregon*
Health Sciences Center, 3181 S.W. Sam Jackson Park Road
Portland, Oregon 97201. i

AMERICAN PSYCHOLOGIST * APRIL 1979 * 343




¥ o' Professor Machlups rec,pe ‘
i8 :dents books, and laboratories should be: some : : :
-physxcal proximity.. An intellectual -atmos- ~school movement.” Before ire @ -number of years:in
' scholarly ‘éxcitement” depend ‘on phy51cal would like  to emphasrze that ] elopment ‘We' ToW! plan to hold our
.. Most of the students and most of the -~ person for the professional. school " an
memibers should be at their desks or their I the spokesperson for all of the ps;
1es most. of the time during most.of the day. - are. associated with. the four: campy
'.pnzzled over a..course. assignment; a. pas fornia School of Professxonal Psychol -agercy: Once. full accredltatlon is: achJeved h
oblem, :a methodological ~or ' technical com-  Moreover, I do: not place . my: loyaltres ‘ ber institutions-themselves become volunt
ceds immediate: access  to. an ever-present ticular camp but. with. psychology it N Juncture Please know that ~ where ‘appropriate, for the perrodlc revie
In- both: the research laboratory ~and the genenc sense. Nonetheless I consr ] cerns.-about-quality educa- 1nst1tut1_ons. The process is a fair and exi
onsultatxon ‘room; - the. basis .of :training :con- - fied to-address-some of the issues ralse 1g:to ~mobilize “the: complex, - petent one: -Having participated:in-WAS
to: be he apprentlceshrp in Whlch the student - sky’s letter because 1 have. “spent: my < forces necessary to'deal ef- teams, I can personally assure 4ll of thos

tTo my knowledge -all “major- 1nst1tutlons
learmng in Cahforma become. accredlted an

_rograrns “resources: Accordmg to::Dr.

_pprentlceshxp is:the method that takes -

: the avallablllty of-a master for un-

here alone to dlscover in years of: hard
e _could have learned:from -his- professors

these comments I was lmpressed with

th _observations of a:professor.of ‘economics
e-_s_tandards of professronal training -embodied

wn accreditation” criteria.. His observations
again that: we:are members of ‘a larger

ty:of scholars “who' " include representatives
ifferent . disciplines. and - that quahty graduate
ha_s characteristics' that transcend. course . Con-

a specific dis¢ipline‘or ‘specialty: course ‘con-

in & given discipline; for example psychology.
g€ and substance of training in professional
ology::can _be assessed by colleagues from - dif-
t specialty. areas within our:own:profession -and
olleagues in-other disciplines. " Depirtures - by
ng"'programs from' commonly held formats of
'ate education are sure .to be noted. This

y hkel_y» to be ‘the “case when the training:

cated away from a university campus

"'frorn_"the context of university teaching sup-.

h .as.:other: faculty  groups, libraries, labora-

d the like. . Free- standing professional schools
o_l_ogy_ will undoubtedly be scrutinized cldSely
f_r-_om_'within‘and from without our profession to
‘whether it is ‘possible for the criteria of good
'e educatlon to be met in training programs not
din the supportwe context of -a university
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chologist/educator concerned with
ity of " doctoral-level educatlon n
becoming - the Dean: of: the |
Francisco) .campus of CSPP 3y
a tenured. full professor inat
gram: : During. my: time wi
pated.in:. a suﬁcrently Wi :
credentlalmg activities. to belie

-with most of the issues

llghted by the professron
to add that .this. fam

“of the complexmes ofip blems

me w1th therr solutions:

this prologue short and stl

of “where Iam coming. from

that follow “will be' consie
Accordmg to Polonsky

_ fornia_psychologists . wish

sional concern. with the prol
California offermg the doct al
outside the framework of
fessional guxdehnes Iha
concern. _First, many of us ir
movement share these ‘concerns
tainly not limited to Cahforma
with differing - formats are: ‘spring
country, Recogmzmg the nee
sional guldehnes was: one: of' he
the: National Coungil for :Schoo
chology (NCSPP) ‘was founde

elaborate set of gu1dehnes was set f

criteria’ for . different levels of m

new organization: - These crxterra are
to state here, but they can be ‘obtaine

4 Address for further correspondence
Dean; “California : School -of Profession
Addlson Street, Berkeley, Cahforma

ur concerns, not -the least of
terest: - In:the ‘meantime; what
happen: in - this: - “burgeoning”
ndicates, there are:at least 16;

y.:new Institutions: in’ Cali-
g to:establish themselves as

degrees in-what has ‘come:

rgenerally: as: professional

ndoubtedly be more “all over

portant: respect, several things

ool movement is. probably: here
opmlon a serles of attempts to
) pro"lems that ‘have not. been

cases not even' acknowledged, -

our society.” There is ‘a.'sense of
re us. We do not always un:
w1tnessmg and' we 'are some-
even' opposed to, “what: ‘we
'theless it is’ happening. For
18 .begmmng tocome of age
determining its ‘many roles iri the
nd:studies. - For others; there is
’ch1allsms we_-have  thus far la:
end will-“be. diluted beyond

> true. - In any-case; it is

ire, - become ‘informed, and

Iready being done about the

“control:in the ‘public interest

g ‘our-in-house credentialing cri-

_most states, it is relatively easy

he egal right to open a school of almost
cE; the prohferatlon of specialty pro-
hools. in psychology, law, and many other
e another matter for such schools

V. their regional aocrediting

_ California. this accrediting bedy. is

gists who ‘are’ concerned “with educatlon
that “most: of  their educatlonal ‘concer.
taken into ‘account. . Each of CSPP’

has ‘been accredited mdependently by W 'S
a long and arduous process that took. se
and: the resultingformal: self-studies:
ommendations have been of :great value to: CSP
this: point; ‘and- with' all” deferénce’ -_to' e
aspiring:professional schools 1" sugge
psychologists who::are .concerned. -abou
California, and: probably in most: other st
their. regional accrediting ageney: and:

~status of any particular school:they: might ay

to:question.: At the risk: of: belaboring - the ob

schools or departments of psychology are:
~There-are-many: more. specific: _p_om

Polonsky’s letter  that I would: like ti

there is:not sufficient space here toido s

others who -hold various views would surel

an effective forum for continuing this’ dia‘logu _.

of the questions we might consider are the

How effective will be:the recommended: Nati -lona

mission ‘on “Education and* Credentialing

ogy, which will address many:of the concerns w

Has -the. excellent work of the Natlonal Regl

Health Service Providers been. in vain, or is

‘more. important. piece in':this difficult: .puzz.

fessional  identity, -competence; » and respo
Painfully and finally; :are. there any:i :
serving guxld interests in < the concerns vorced
proliferation; or .is thepublic 1nteres it
issue?: - Such ‘questions as-how many nd

of - psychologists: are :needed in Amerlca indee;
a.very. complex -and-important set: of lssue
we must begin to address. 1 personally woul_
ably come ‘down on the slightly conservati
many. of ‘these ‘issues. - At:any’ rate,
opportunity to participate constructive
development of a socially responsib
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~that along

th: olonsky, there are many of us who look forward
i to thls chal]engmg and excmng time in our history,

- . Mervin B. Freedman:*

‘The letter from the California Psychologists Con-
cerned with Professional Standards certainly addresses
-important issues. I have no or little knowledge of
~+.the.schools:listed in the letter except for my own, the
. Graduate School of Social-Clinical Psychology of the
Wright Institute, Berkeley, California, and I there-
_-fore base my response to the questions on my ex-
- "perience in this school.

. The School of Social-Clinical Psychology was
founded in 1969. To the best of my knowledge, at

s -_"'t'hat time the institutions in California that were

offering clinical experience along with a PhD in psy-
chology - were the Universities of California, Berkeley
~and_Los Angeles, the University of Southern Cali-
fornia, ‘and Fuller Theological Seminary. In nine
‘'years. we have awarded 65 PhD degrees. Almost all
‘of our alumni are productively employed in appro-
" priate situations. More than one third of our alumni
“are-of -minority origin; they come from communities
. orirepresent points of view that are poorly represented
in psychology as a whole.

. Our faculty is deeply concerned with the issues of
. education, training, evaluation, and the like, to which
the letter calls attention. If the reader will indulge
~'me in an effort directed at luster by association, may
1 say that our core faculty are alumni of Columbia,
- Minnesota,  Yale, Missouri, Michigan, Harvard, and
the University of California, Berkeley. We could

¢ hardly be happy with an educational program that -

_violated the traditions or standards with which we
have been imbued.
I can only agree with what is said in the letter.
- The general issues posed in it should be addressed by
" local, state, or national bodies, and the schools offering
graduate degrees in psychology should address these
issues in the context of their education and training,
I must say, however, that I am at least as concerned
with issues not raised in the letter as I am with
those -that are. The letter assumes that what is, is
good—that traditional psychology departments afford
* an appropriate model for emulation. Presumably, the
chief concern of the California Psychologists is clini-
cal training, and their stance seems to be that the
way they were trained is the way to do it. Nowhere
intheir letter does one encounter the suggestion that
‘a school may have been founded to do something dif-
ferent from-—perhaps even better than—what is done
“mow_in conventional or traditional clinical - training
programs.
The Wright Institute adheres to the scientist-prac-
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titioner model of educ
happy to note that traditiona
has little to say about soc1al change and ‘tha
tribution’ of traditional’ clinical psychology £
change ‘has been minimal.  We would- like,: :there
to foster. a problem-solving, . generalist- approac
graduate education, in which responsible socxal a
and theoretical :concerns are complementary. We are
struck by the limitations of traditional “clinical ‘ap
proaches to the understanding of human life and to.
beneficent intervention in it. People cannot be under
stood apart from their social context.” On the
hand, it must be noted that all too oftep‘ thes
in programs in community psychology and in
programs with a social emphasis, concern with' s
theory and structure has replaced interest m P
ality and inferred intrapsychic processes. W
therefore concerned with fostering the integrati
personality and social perspectives in the consider.
of human behavior and social issues. L

We regard with skepticism the idea of a value
science, the belief in an objective world- of fac
may be dispassionately studied by ‘the objeetxve Ci
tist-observer. The concept of a value-free: s¢i
masks all sorts of hidden wvalues:that operate
coercively. . Underlying the value:free: co
to methodological purity of the traditional
researcher is a fierce moralism, accordmg
anyone who does not adhere rigorously ‘to a par
of research based on 19th-century- physics: o1
try is beyond the pale. So it is ‘that some
dissertations are mot of the traditional expe' i
variety. They may be case histories, they ‘m
accounts of participant observation, or they m
based on grounded theory methods. This 5.y
say, however, that we relegate empiricism to“t :
heap. We attempt to be as quantitative, rigor
critical, and systematic as our subject matte
allow. :
Since more than one thxrd of -our, faculty'
students are of non-Caucasian or non-Anglo-Am:
background, I regard with some amusementft»he
cerns expressed in the letter about racial and:
class composition of student bodies. . Are the
saying that traditional schools are doing we
respect? Presumably, it does not even occur:
to question the racial or social-class comp051
faculty.

Psychology—or those facets of it that ar
cerned with alleviation of social problems or imp
ment of the human condition—is a discipline

5 Address for further correspondence: Mervin B.
man, Dean, Graduate School of Social-Clinical Psych
The Wright Institute, 2728 Durant Avenue, B
California 94704.

Psyc ology is searchmg for a set.
body of theory that will guide ac-

Q...de criteria. for the <choice of problems -

udied and the ways in which to study them.

s that both new and traditional schools will

ne.H . Shapiro, Jr.: °

carefully reviewed Polonsky’s. letter and am

ed to have the opportunity to respond. I believe

ises some important and critical issues regarding

- future of psychology in general, and professional

chology in particular. I hope this dialogue can

a further step in enhancing the much-needed com-

ni ation among professional psychologists, graduate

Is: of professional psychology, and the psychology

nmunity in general (e.g., Shapiro, 1977).

asically, ‘Polonsky’s concerns seem to fall within

ad categories: (1) ‘issues of quality control

“training and -(2) job/marketplace - consid-

1 will respond to each of these concerns in

In 50 doing, I hope to suggest that they are

'parate _questions and - therefore require dif-

ames of réference for discussion, though both
rtant’ issues involving professional schools.

n's‘kys Concerns' regarding the quality control
uate: professxonal schools. fall into three general
?)i’the nature of clinical (and I think we could
ly: .add researck) training—nature and type of
ti‘aining and supervision, field placement, cur-
sand 'so. forth; (2) issues relating to the qual-
udents (admission), nature and type of stu-
uation and competency assessment; (3) issues
o faculty (training and skill of faculty, fac-
udent ratio, and so-on).
of these issues relate primarily to the quality
1spects of the effectiveness of the training
t receives ‘and to the competence of the stu-
a clinician once he or she is graduated from
ol Briefly, I would like to highlight some
ys-the Pacific Graduate School of Psychology
fempted to deal with the very real issues of
control  that Polonsky’s letter raises. These
sues:with which we have been grappling and for
we have no pat answers. At one level, as a
graduate school in psychology, we feel we have
eé nsibility to take a conservative posture, to err
the side-of “overtraining.” We realize that we are
udged by peers and colleagues and that at this
oint. the ‘burden of proof is on us to showthat we
an _ﬁl_ain_tain a -quality. program. All students are

required . to take a _core - clinical sequence, research

internship;: and dissertation withinthe ~con
school: :“Before grantmg the . PhD ‘we: requl
quarter: units, : :
We offer a broadly based program w1th no smgle :
clinical orientation but several different. approaches:
(Garfield & Kurtz, 1976), and we have chosen to pur-
sue a rigorous research program, emphasizing clinical;

outcome-based research (Azrin, 1977). We are con- |

stantly in the process of evaluating and upgrading
our curricular offerings via the self-study; and we “are:

currently studying seriously the proposed APA gu_ide-

lines on accreditation (Asher & Asher, 1978). It is
our intention to graduate a competent clinical psy-
chologist who is also broadly based in the funda-
mentals of general psychology.

Our students have not had difficulty in securing field: i
placements and internships. In act, we have more

requests from sites wanting our students than “we

have students to be placed. Through our clinical .co- '

ordinators, we maintain close contact with the field"
placements on a quarterly basis, receiving written
evaluation every quarter of the nature and:quality of
the students’ work. We have specific contracts be-
tween the field supervisor and the school detailing the
amount and nature of clinical supervision that will be
provided by the field supervisor. .
In addition, students are evaluated by theu: in=
structors at the end of each course. Furthermore, all-
students are evaluated twice a year by a student-eval:
uation committee. All students are required to take: _
a comprehensive examination in order to receive a
master’s degree, and a clinical competency exam ‘in
order to advance to candidacy. All students :must

complete 96 quarter units including all required éourse’_ T

work before being allowed to advance to candidacy::
Finally, we are making an effort to move toward com- .
petency-based assessment. This is a difficult task in-
volving (1) the creation of a vision of the ideal clini-
cal psychologist after he or she is graduated, (2) the

" writing of behavioral objectives detailing skills-neces-

sary for reaching that vision, and (3) the subsequent
arrangement of courses in a competency-based se-

" quence so that we can determine levels of knowledge

and skill acquisition as the student progresses. We
take great care to select faculty who not only are
competent clinicians but also have the ability to teach
and communicate the clinical skills we ask them to
teach, and to hire those faculty who have gained
recognition in the professional community for the na-
ture of their scholarly and professional work.

6 Address for further correspondence: Deane H. Shapiro,
Jr., Dean of Academic Affairs, Pacific Graduate School ‘o’f :
Psychology, 1681 El Camino Real, Palo Alto, California =
94305, . L
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